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Write a brief description of the artifact:

This artifact is the data and observation notes from my colleague regarding my student and his on task behavior in class, conducted before and after using the self assessment intervention strategy. 
Professional and/or Learner Outcomes Represented by this Artifact
The following professional outcomes are represented:

1. Using my data, I will determine if self assessment has an impact on student engagement, and I will share the information with my grade level partner and other teachers in my building.  If it does, I will use self assessment with other students who are struggling with behavior or in other areas. 
Success Criterion: On task behavior increases by at least 25%.

Planned Artifact: Data from the on task time analysis before and after using the strategy with the student.  

2. I will reflect on the plan, the process, and the techniques used to aid students in assessing their own behavior. I will consult and collaborate with other professionals in my field for suggestions. I will then make changes according to the needs of myself and my students as they arise.
Success Criterion: On task behavior increases by at least 25%. 

Planned Artifact: Data from the on task time analysis before and after using the strategy with the student.  
The following learner outcomes are represented:

1.  The student will use the self assessment sheet daily to monitor his own behavior and engagement in classroom activities and lessons. The student will set a goal daily and determine if he has met the goal in a session with me, at the end of each day. The data will show at least a 25% increase in on task behavior after using the self assessment regularly for 2 weeks.

Success Criterion:  On task behavior increases by at least 25%. 

Planned Artifact: Data from the on task time analysis before and after using the strategy with the student.  

Report of Outcomes Attainment 
The results of my project show that student self assessment is an effective strategy for behavior intervention.  My student went from being on task and engaged 13% of the time before using his self assessment sheet to 53% of the time using his sheet.  He is also making academic gains because he is spending more time focused on learning and engaged in learning activities. 

Reflection on the process

· What does this artifact demonstrate as far as your learning? 

This artifact shows that I have learned through research to try interventions with students that can be successful. It also shows that by being willing to step out of the box, I can learn a lot as an educator.
· What does it represent in relation to the changes you have made in your classroom?  

I chose this artifact because it shows the incredible progress this student has made behaviorally. Through my research, I have been able to give him a tool to use to help him have success. It represents the changes in my classroom because I am utilizing a behavior intervention strategy with a student that I have never tried before. Because of this student’s success, I plan to continue to implement this strategy with other struggling students not only for behavior but also for academics.
· Link the action research process, these results, the research you used to back your decisions and the program and/or course outcomes.  

I touched on each of the course outcomes listed in the syllabus throughout the action research process. My student’s needs were met and I feel that I have differentiated to help him be successful.  I give guidance but also give him freedom to work towards his own behavior goals and as he uses the self assessments, he is taking ownership of his behavior and learning. The results of the on-task time analysis show that student self assessment is an intervention that works for this student. 

The current view is that student goal setting and self assessment are important parts of classroom instruction.  In Classroom Instruction That Works: Research Based Strategies For Increasing Student Achievement, Marzano, Pickering, and Pollock draw information from the research. They state that it is “important for a teacher to set goals for students, but it is also important for the goals to be general enough to provide the students with some flexibility” in order to personalize those goals and twist them to make them pertain to their own learning needs (Marzano, Pickering, & Pollock, 2005).   I believe that students need to be active participants in their own learning.  This tells me as an educator that I must guide my students as they set their goals, but give them enough freedom to learn things that they find meaningful within my lessons. Student self assessment is a great way for me to give guidance to students without taking over as they determine what is important on their own. 
Self assessment is a great tool to help motivate students and help them become more successful in the classroom. McMillan and Hearn’s article Student Self Assessment: The Key to Stronger Student Motivation and Higher Achievement details how student goal setting and self assessment play an important role in student achievement. McMillan and Hearn point out “students who believe that they can successfully complete a task are more motivated and engaged. Teachers should therefore maintain high expectations of performance as students establish goals and work through their self-evaluations” (2008). Student behavior and motivation are bound to improve when they are taking ownership of what is going on in the classroom.

I feel that student self assessment is an amazing way to turn the focus back to students in the classroom and to help differentiate for students in need. In her article Judy Willis expresses the importance of student centered classrooms. According to Willis, “Students invest more attention in activities and lessons to which they feel an emotional and personal connection”(2007). I feel that when teachers allow for self assessment this shows that they are conscious of the needs of the students, making the classroom a student centered environment.  
Self assessment and student engagement are directly linked as stated by Munns and Woodward in the article Student Engagement and Student Self-Assessment: The REAL Framework. They determine that “student engagement should undoubtedly most interest educators concerned with improved educational outcomes for their learners…there are critical connections between [the] level of student engagement and student self-assessment” (2006). If students have the ownership piece through self assessment, they will certainly become more involved in their learning, which will improve their engagement in the classroom.
As a motivational tool, self-assessment will aid in student performance because they connections are made between their work/effort and the outcome or achievement on a task. Behaviors will change using this strategy as well. “Student achievement is maximized when [students] feel competent about their abilities, have personal goals to achieve, feel they have control over their successes and failures, and when they are motivated intrinsically to learn” (Marchant, Paulson, & Rothlisberg, 2001). A web article entitled The Learning Process states “Motivation is probably the dominant force which governs the student's progress and ability to learn... Positive motivation is essential to true learning.”(2003). This is an incredible statement and should be heard by all educators. My ultimate goal for my students is “true learning!” which can only occur when they are on task and engaged in learning. Overall, I feel that with student self assessment conducted throughout the day, students will be able to remain focused and motivated before, during and after learning experiences in my classroom, with minimal classroom management issues and off task behavior taking away from active learning. 
Students will feel powerful once they are able to use their self assessments to hone in on their own areas of concern and are able to ask for help when they see they a need. “Self-assessment can further help students focus on specific areas of weakness, helping them pinpoint where to focus their efforts to improve” (Kobus, Maxwell, & Provo, 2008). If this student notices that he really struggles during a specific time of day, this will be an opportunity to offer him some extra supports during that time to help him achieve success.
· What does this artifact demonstrate about you as a teacher? 

This artifact demonstrates that I care about my students and I do my best to give them what they need to be successful. I am willing to step out of my comfort zone and do research in order to find strategies that could make a difference. It also shows that I am a collaborator and that I work with colleagues to help my students because I worked with my building counselor to conduct this research.  This artifact shows that I know my students and what their needs are. It shows that I use data to drive my instruction, and that student self assessment is worth the time and effort it takes to teach procedures and carry it out each day…even with kindergarten students. On the National Board for Professional Teaching Standards Web-site, there are Five Core Propositions for accomplished teaching. I feel that propositions 1, 2, 3, and 4 are evident in this artifact and throughout my research project as a whole.  

Proposition 1 states, “Teachers are Committed to Students and Their Learning.”

· NBCTs are dedicated to making knowledge accessible to all students. They believe all students can learn.

· They treat students equitably. They recognize the individual differences that distinguish their students from one another and they take account for these differences in their practice.

· NBCTs understand how students develop and learn.

· They respect the cultural and family differences students bring to their classroom.

· They are concerned with their students’ self-concept, their motivation and the effects of learning on peer relationships.

· NBCTs are also concerned with the development of character and civic responsibility.

Proposition 2 states, “Teachers Know the Subjects They Teach and How to Teach Those Subjects to Students.” 

· NBCTs have mastery over the subject(s) they teach. They have a deep understanding of the history, structure and real-world applications of the subject. 

· They have skill and experience in teaching it, and they are very familiar with the skills gaps and preconceptions students may bring to the subject. 

· They are able to use diverse instructional strategies to teach for understanding. 

Proposition 3 states, “Teachers are Responsible for Managing and Monitoring Student Learning.”

· NBCTs deliver effective instruction. They move fluently through a range of instructional techniques, keeping students motivated, engaged and focused. 

· They know how to engage students to ensure a disciplined learning environment, and how to organize instruction to meet instructional goals. 

· NBCTs know how to assess the progress of individual students as well as the class as a whole. 

· They use multiple methods for measuring student growth and understanding, and they can clearly explain student performance to parents. 

Proposition 4 states, “Teachers Think Systematically about Their Practice and Learn from Experience.

· NBCTs model what it means to be an educated person – they read, they question, they create and they are willing to try new things.

· They are familiar with learning theories and instructional strategies and stay abreast of current issues in American education.

· They critically examine their practice on a regular basis to deepen knowledge, expand their repertoire of skills, and incorporate new findings into their practice.

After reviewing the above-cited propositions, I believe that each of these is represented in this artifact. I also feel that I have learned that doing what I have “always done” in the classroom is not enough. I will continue to raise the bar for myself as an educator to give kids what they need to be a success in the classroom.
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On Task Time Analysis Data 

	Date of On-Task Time Analysis
	Number of Minutes on Task in 30 minutes time
	Percentage of Time on Task

	10-27-2009

BEFORE using intervention
	4/30
	13%

	11-23-2009

AFTER using intervention
	16/30
	53%

	RESULTS
	40% Improvement!


Pre-Intervention On-Task Time Analysis: October 27, 2009

30 minute on-task time analysis in Mrs. Bruner’s classroom during core literacy instruction. Every minute for 30 minutes I looked up at Student to determine if he was actively engaged and on task during the learning activities. If he was, I made a tally and looked back down at my notes. If he was not, I made no marks and looked back down. The results from the preliminary on-task time analysis on Student showed that he was on task and engaged 4 out of 30 minutes, or 13% of the time. Some of the behaviors I observed during my 30 minutes in the classroom included the student rolling around on the floor, shouting out above other students, moving into other students’ personal space, and tapping on Mrs. Bruner to gain her attention. I observed Mrs. Bruner giving clear, one step directions and concise redirects to Student. He was responsive to the redirects, but quickly returned to the undesired behaviors. He seems unaware of his own behavior unless Mrs. Bruner asks him to modify it in some way. Once she redirects him, he seems conscious of his actions for a short time.

Post-Intervention On-Task Time Analysis: November 23, 2009

Student spent more than 3 weeks using a behavior self assessment form in the classroom. I again conducted a 30 minute on-task time analysis on Student in Mrs. Bruner’s classroom during literacy instruction. This time, the results show that Student was on task and engaged 16 out of 30 minutes or 53 % of the time!  (An improvement of 40%!!)He was very involved with what was going on around him, and went to his self assessment sheet on his own to record how he felt he was doing. It was interesting to watch. The other students were encouraging him as he completed his sheet.  I still observed some fidgeting and shouting out, but the frequency has decreased substantially. He appears to be more aware of his behavior and of what is happening in general. I believe that he is motivated to think about what he is doing because he knows he will be accountable for his actions and behaviors on his sheet after each activity. He has had the opportunity to share his self assessment sheet with me and the other staff in the office on several occasions when he had great days (according to his self assessments.)   Mrs. Bruner has shared that she conferences with Kyle regularly about his progress and they look at trends on his sheets over several days. They then make plans to give more support for times of concern in Kyle’s day. This intervention seems to make a difference for this child. 

